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E’ vietata la riproduzione del presente documento. Nessuna parte di esso pu0 essere riprodotta o diffusa, né in forma gratuita né a pagamento, mediante fotocopie, microfilm o qualsiasi altro mezzo, senza il consenso scritto di Anffas Onlus Nazionale e del
Consorzio La Rosa Blu, alle quali spettano i diritti previsti dalla Legge 22 aprile 1941 n.633 e success ivi aggiornamenti.
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Supported Decision-Making

Receiving attention internationally as an

alternative to substituted decision-making

arrangements (e.qg., legal guardianship or
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Decision-Making
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Supported Decision-Making
and CRPD

United Nations Convention on the Rights of
Persons with Disabilities (CRPD) states that
signatories need to

“take appropriate measures to provide access by
persons with disabilities to the support they
require in exercising their legal capacity”

SDM is named and described as a

“process whereby a person with a disability is
enabled to make and communicate decisions with
respect to personal or legal matters”
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Supported Decision-Making

Several countries and States in the U.S. have begun
to conceptualize, and in some cases implement, SDM
as a legal alternative to guardianship

Emphasize SDM as a legal option or framework for
enabling people with disabilities to exercise their legal
capacity

Legal Standing

Legal Agency
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Supported Decision-Making

Need for frameworks that can be used, in
practice, to promote the provision of supports
for decision-making that enable people with
disabilities to be maximally involved in

decisions about their lives

Promotes self-determination and autonomy as well as,
potentially, access to alternative legal arrangements
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Supported Decision-Making
Assessment

SDM Personal Factors Inventory
Feelings
I feel like I am free to decide for myself how to live my life.
People in my life care about me.
Experiences
To what degree have you had opportunities to be involved in decisions?
To what degree do you feel that you have been supported to successfully engage in the decision
making process in the past?
SDM Environment Demands Inventory
Environmental Domains
Health Relationships Financial
Legal Community Living
In HEALTH matters
To what degree are opportunities available for you to make high risk decisions?
To what degree are there supports available to enable you to make high risk decisions?
To what degree is accessible information available to you to make high risk decisions?

Decision Making Support Inventory
I know when a decision needs to be made.
Level of Support Needed (the support you need to do this)
I know that decisions lead to achieving a goal.
Level of Support Needed (the support you need to do this) )f
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Causal Agency Theory

» Causal Agency Theory explains how people become
self-determined.
» Self-determination is “a dispositional characteristic

Michael L. Wehmeyer - Karrie A. Shogren

manifested as acting as the causal agent in one’s odd Ut Shre . Lpes 6

life. Self-determined people (i.e., causal agents) act D}gg/e:?pment
101 Oelr-

in service to freely chosen goals. Self-determined Betemination
actions function to enable a person to be the causal  RfEGIROE
agent is his or her life” (Shogren et al., 2015). Life-Course
 One purpose of Causal Agency Theory was to align
our work with research in motivation to construct a
theory of the development of self-determination.
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Elements of Causal Agency Theory

Essential

Characteristics
Volitional Action

Agentic Action

Action-Control
Beliefs

Component Constructs Component Elements

Autonomy
Self-Initiation

Self-Regulation
Self-Direction
Pathways Thinking

Psychological Empowerment
Self-Realization

Control expectancy

Agency beliefs

Causality beliefs

Causal Capabilities

Choice-making skills
Decision-making skills
Goal setting skills
Problem solving skills
Planning skills

Agentic Capabilities

Self-management skills (self-monitoring,
self-evaluation, etc.)

Goal attainment skills

Problem solving skills

Self-advocacy skills

Self-awareness
Self-knowledge
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Intervention and Measurement

- The Self-Determined Learning Model of Instruction

> A teaching model design to support teachers to teach
students to self-regulate goal setting and attainment...to
enable them to engage in causal action.

- Students are supported to learn to self-regulate problem
solving to set relevant goals, create an action plan to
achieve the goal, track their progress toward their goal,
and adjust their action plan or goal as necessary.

- Strong evidence base with students with disabilities.

ELERDRIERTINATION.ORG
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L Teaching model that enables students to "ST
4 use a problem solving, goal-setting Al &
strategy to:
= Make choices and decisions
= Develop action plans for academic goals

= Self-monitor and self-evaluate progress
toward academic goals

WHAT IS
THE
SDLMI?

What have
learned?

What is my
plan?

What is my
goal?
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= How much time does implementing 4211953 ls pe
the SDLMI take?

v Individualized based on the strengths
and support needs of the student

= What kinds of goals do students set?
v'Goals related to:

IMPLEMENTING o Academics
THE o Vocational skills
SDLMI o Transition

o Social Interaction

= How do teachers integrate the SDLMI
with existing instruction?

v'Students often work toward goals
throughout the day as opportunities arise

v'Teachers support students, but students 4
self-direct the process.



HOW TO
USE THE
SDLMI

Teachers can use the SDLMI
in a variety of settings
with a variety of goals:

= Academic goals linked to
general education curricula

= Employment goals at job sites

» Independent living goals in the
community

Guided by Student
Questions as teachers
meet Teacher Objectives
and uses Educational
Supports

The amount of time it takes
depends on the supports
each student needs

AfoAsfg’
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Teacher
Objectives
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Self-Determined Learning Model c
nstruction

Student Questions Teacher Objectives

And Pnmary Educational Supports®

Eu-:vk student to identify specific strengths and instructional
needs

o Student self-assessment of interests, abilities, and

nstructional needs

Enable student to communicate preferences, interests, beliefs
and values

*  Communication skills training
Enable student to prioritize needs

*  Decision-making, problem-solving instruction

Enable student to identify current status in relation to the
instructional need
*  Problem-solving mstruction. decision-making
mstruction
Enable student to gather information about epportunities and
barriers in their environments
¢ Awareness tromning. self-advocacy instruction

Student Questions

5. What can I do

Emable student to decide if actions will be focused on capacity

3. What must huilding, modifying the environment or hoth
for me to I o Deciston-making instruction. problemssolving
- 3 mstruction

Enable student to choose a need to address from the
prioritized list
e  Choice-making mstruction

Enable student to state & goal and identifics criteria for
achieving goal
¢ Goal-setting instruction

* In addition o the primary educational supports, other supports may be used as needed. See the Teacher's
Guide for more information.

Teacher Objectives
And Primary Educational Supports®

Enathle stwdent o selevaluate corvent status and self-identified
moal status
+  (roal atlainment strategies

Emnzahble student to determine plan of action to bridge gap
between self-evaluated corrent status and self-identified goal
status

»  Croal attamminent strategics, seli~management

Collabarate with student to identify most appropriate
it thonal strateg bes
& Communication skills training
Teach student needed stadent-divected learning stiategies
»  Antecedent cue regulation
Support stmlent to implement student-directed learning
strafegics
= Self-instrction, sell-scheduling
Provide munially sgreed apoi teacher-directed instruction

Ennble student to determine schedule for sction plan
= Self-schediling

Emable student to implement action plan
o Self-instruetion

Emnable student to self-monitor progress
& Sclf-monitoring

AS'
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Teacher Objectives
And Primary Educational Supports*

Student Questions

Enable student to self-cvaluate progress toward goal
achievement
o Self-evaluation, self-recording

Collaborate with student to compare progress with desired
outcomes
o Self-monitoring, self-evaluation

Support student to re-evaluate goal if progress is insufficient
o Goal-attainment strategics
Assist the student to decide if goal should remain the same or
change
¢ Deasion-making instruction
Collaborate with student to ideatify if action plan is adequate
or inadequate given revised or retained goal
o  Sclf-evaluation
Assist student to change action plan if necessary
- LN IO plruction

if goal has been achieved
e Self-evaluation, self-remforcement

Enable student to decide if progress is adequate, inasdequate or

¥
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Intervening to Promote Self- <! ANffAS'
Determination
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& 95 - Wehmeyer, M.L., Palmer, S,
o Shogren, K., Williams-Diehm, K.,
|'E 90 - & Soukup, J. (2012).
Establishing a causal relationship
35 between interventions to
' ' ' " promote self-determination and
Year 1 Year 2 Year 3 enhanced student self-

determination. Journal of Special’f
Education, 46(4), 195 - 210.
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SDLMI Impact Over Time

Intervention

3-year longitudinal
study of self-
determination
intervention

High school campus

Significant changes in
self-determination
during high school

1-year post-intervention

SDS score significantly
predicted Community
Access one year after
intervention

SDS score significantly
predicted Employment
one year after

intervention

2-years post-intervention

SDS score significantly
predicted Community
Access two years after
intervention

Employment one year
after intervention
significantly predicted
employment two years

after the intervention

Shogren, K.A., Wehmeyer, M.L., Palmer, S.B., Rifenbark, G. & Little, T. (2015). Relationships

between self-determination and postschool outcomes for youth with disabilities. Journal of
Special Education, 48(4), 256-267

e



)

L4
\®)
e

v ,9,{

ANfas
Key Findings: Impact on Self-

Time 1 Time 2 Time 3

M(95% C.I.) M(95%C.l.) M (95% C.l.) Latentd
AIR Self-Determination Scale
Intervention .00(.00-.00) .07(-.17-.31)C .30(.08 —.52)* 31
Group
Control Group .16 (-.10-.42) .11(-.15-.37) .17 (-.10-.44) 01
Latent d -.20 -.05 14
The Arc’s Self-Determination Scale
Intervention .00 (.00 —.00) -.06(-.21-.10) .24 (.06 —.42)* 24
Group
Control Group  -.01(-.27-.25) -.06(-.32-.21) .03 (-.26-.33) .05
Latent d .01 .00 23
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STUDENT VOICE

DISCUSSION

SUPPORTS

PRACTICE

Tips for Working
through the Phases

Support the student to answer the Student Questions. Keep the focus on the
student and his‘her part in the process.

Remember this process i ot simpl; of
responding toa question and writing the answer.

Refer to the Teacher Objectives and Educational Supports (see p. 19, 42). When
possible, support students to denti cational
reinforcement, choice making, etc).

or
e ey

i g
Sy g Wby
Students should initially practice moving through the Student Questions wit
goal that can be completed in a short period of time (24 weeks). Support st
to continue to use the SDLMI to set more complex goals over time.

Following the initial “practice” goal, work on one goal in a high-interest ar
student finds it easier to focus, be more productive, and have a more saf

CYCLE

ADAPTATION

xpes g be one that the student s¢
quidance from the teacher).

The model supports the student in cycling through goal settingand =
times as ha or i

Rather than a straight-line, the journey a student takes may weave £

through the stages of the model as he/she determines the desired

best action plan.

When the student self-evaluates progress toward the goal (Phase

used goal that’
she really wanted to learn, but was not initially able to pinpoint.
acrudial part the process.

are avaluating progre:

focus on succe: that revising goals and actic
the process and not an indication of failure.

\
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The Self-Determined Learning Model of Instruction:
Student Questions — Phase 1 — Set a Goal

Name Amy. Date 920
(Date Phase I Begar)
Sehoal oo
What is my goal? @ Let's try to identify something that
‘you want to leam or improve on.
@ Please answer the questions below.

L What do I want to learn or improve on?
I would like to go to a day care and take a class working with

‘bal 50 I can learn more about them and how to take care
of them.

2. What do I know about it now?
You have to change their die feed

3. What must change for me to learn what I don’t know?

T could take mfant classes at the col or the recreation center T
«could get a book on infants from the .1 could even vohmteer
at aho or day care center

4. What can I do to make this happen? ﬂ
Tl call the college or day care cemter to sign up for classes so [ can

Jleam more about babies.

@ I hase lisied a specific, measurable activity for student question 4 - This is my goal, the
activity I will be working on during Phase 2 and Phase 3.

End of Phase 1 &> Go on to Phase 2
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Self-Determined Career
Development Model (SDCDM)

What is my
plan?

What have I
learned?

What is my
goal?

(Wehmeyer, Lattimore, Jorgensen., Palmer, Thompson, & Schumaker, 2003; Wehmeyer, Palmer, Agran, Mithaug, &

Martin, 2000)

v

W v
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Roles in SDCDM
Partner to identify and
7~ O\ develop resources N
Facilitator Student/Person
S N
Facilitator Instructor Advocate Active Learner  Self-Directed Learner  Self-Advocate
N N N N N N

"
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Self-Determination Career Design Mode!

SDCDM Phase 1: Set a Goal

Person Problem to Solve: What are my career and job goals?

[ person questions |

[ Facilitator Objectives & Primary Employment Supports ]

1. What career
and job do | want?

2. What do | know
about it now?

3. What must
change for me to
get the job and
career | want?

s Career and Job Exploration Activities
1b. Enable person to communicate strengths and needs as they relate to specific
jobs and careers

*  Communication skills training
1c. Enable person to prioritize career and job options and select preferred
option(s)

*  Decision-making, problem-solving instruction

1a. Enable person to communicate career and job-related preferences, interests,\
beliefs, and values

* Person self-assessment of job and career preferences and abilities

s Job shadowing and Sampling

2a. Enable person to identify current status in relation to prioritized job and
career option(s)

» Problem-solving, decision-making instruction
2b. Enable person to gather information about opportunities and barriers in their
environments pertaining to prioritized job and career options

*  Awareness training, self-advocacy instruction

* Job Shadowing and Sampling

/
<

/

3a. Enable person to prioritize needs related to job and career preference(s)
* Decision-making, problem-solving instruction
3b. Enable person to choose a need to address from prioritized list
# Choice-making instruction
3c. Enable person to decide if actions will be focused toward capacity building,
modifying the environment, or both
* Problem-solving, decision-making instruction

4, What can | do
to make this
happen?

goals, and objectives to reach short-term employment goals

4a, Enable person to state a long-term career goal, short-term employment
* Goal-setting instruction

Go to Phase 2

SDCDM Phase 2: Take Action
Person Problem to Solve: What is my plan?

[ Person Questions

] [ Facilitator Objectives & Primary Employment Supports ]

5. What actions
can | take to meet
my career or
employment
goal?

employment goal
« Decision-Making Instruction
5b. Assist person in gathering information related to consequences of action
alternatives
# Decision-Making Instruction, Problem solving instruction
5¢. Enable person to select best action alternatives
» Decision-Making Instruction

/53. Enable person to identify action alternatives to achieving career or \

'é M\
6. What could
keep me from
taking action?

~

0
7. What can I do
to remove these

barriers?

~—~—

8. When will |

take action?

6a. Enable person to identify barriers to implementing action alternatives
* Problem solving instruction
6b. Enable person to identify actions to remove barriers
» Problem solving instruction, Goal attainment strategies, Exploration of
Community Resources and Supports

N

J

S

'(‘fa. Collaborate with person to identify most appropriate employment supports to
implement selected action
s Self-management, Communication skills training, Exploration of Community

Resources and Supports
7b. Teach person knowledge and skills needed to implement selected supports
s Self-management, Organizational skills training
-

~

J

/Ba. Enable person to determine schedule for action plan
» Self-scheduling

8b. Enable person to implement action plan
*  Self-instruction

8c. Enable person to self-monitor progress

o

» Self-monitoring

SDCDM Phase 3: Adjust Goal or Plan

Person Problem to Solve: What have | achieved?

[ Person Questions ] [ Facilitator Objectives & Primary Employment Supports ]

N O -~
) 9a. Enable person to self-evaluate progress toward goal achievement
2 W iR «  Self-evaluation, self-recording
have | taken?
S/ A J
N ~
10. What 10a. Collaborate with person to compare progress with desired outcomes
barriers have «  Self-monitering, self-evaluation
been removed?
S /

11. What has
changed to get

me the job and
career | want?

12. Havel
achieved what |

want to
achieve?

Ala. Support person to re-evaluate goal if progress is insufficient
* Goal-attainment strategies
11b. Assist the person to decide if goal should remain the same or change
* Decision-making instruction
11c. Collaborate with person to identify if action plan is adequate or inadequate
given revised or retained goal
» Self-evaluation, problem solving instruction
11d. Assist person to change action plan if necessary

"ANffas
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Phases of the SDCDM

\ » Decision-making instruction, self-management

12a. Enable person to decide if progress is adequate, inadequate or if goal has \
been achieved

« Self-evaluation, self-reinforcement
12b. If goal has been achieved, support person to decide if a different goal is
needed to achieve their employment or career goals

& Decision-making instruction, problem solving instruction, goal setting

instruction

/

Set another goal or make a new action plan

W —F C

e
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o Phase 1: “What are
\SDCDM my career and job goals?”

. Phase 1 Person Questions
. Explicitly focused on a

person S strengths, 1. What career and job do |
interests, and needs want?

« Follow a definite sequence

so that the problem can be -
solved 2. What do | know about it now?

 Enable a person to identify
their career and JOb goals 3. What must change for me to
e L3 PRI get the job and career | want?

4. What can | do to make this

happen?

© 2018 Kansas University Center on Developmental Disabilities. All rights reserved. e t‘.g
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Self-Determination Career Design Model
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Phase 1: Facilitator
Objectives

Facilitator Objectives: To
support a person to answer
the Person Questions using

Employment Supports

« Example: When a person
needs to decide what job or
career they want, one of the
facilitator’s objectives is to
enable the person to
communicate career and job-
related preferences.

Person Question 1:

What career and job do |
want?

Enable person to
communicate career and job-
related preferences,
interests, beliefs, and values

Enable person to prioritize
career and job options and

select preferred option(s)

Enable person to
communicate strengths and
needs as they relate to
specific jobs and careers
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Phase 1: Employment —
\SDCDM Supports

= Provide a means for facilitators to use individualized supports to
enable persons to begin to teach themselves.

= Enable persons to:
= Successfully self-direct their career design
= Modify and regulate their own behavior

ﬁ. Enable person to communicate career and job-related preferences, interests,\
beliefs, and values

e Person self-assessment of job and career preferences and abilities
s Job shadowing and Sampling
1. What career e Career and Job Exploration Activities
and job do | want? 1b. Enable person to communicate strengths and needs as they relate to specific
jobs and careers
e Communication skills training
1c. Enable person to prioritize career and job options and select preferred

option(s) w

\ e Decision-making, problem-solving instruction /
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